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ABSTRACT  

Teacher burnout is not a new phenomenon but it has increased to epidemic levels over the years. In the present 

study an attempt has been made to examine the impact of teacher’s characteristics on their burnout. 

Participants were 200 equal number of male & female public and government school teachers who filled out 

questionnaire measures of demographic profile and burnout. The results revealed that greater emotional 

exhaustion was reported by female teachers, who taught in schools of larger size and by public school teachers, 

and the teachers who taught the secondary grades, reported higher level of depersonalization. The female 

married teachers who taught at the primary level reported greater feeling of personal accomplishment and 

relevant discussion has been putforth. 
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I. INTRODUCTION 

The occupational stress/burnout experienced by teachers has been a subject of growing interest in recent years. 

In teachers, burnout has been linked to negative affective and professional consequences, including cynicism, 

emotional exhaustion, depression, impaired occupational functioning and dissatisfaction with one’s carrier 

choice (Burke, Greenglass, Schwarger, 1996; House, 2007; Cooper, 2004).  

Teacher burnout is thought to be one reason for the increasing number of competent teachers who are leaving 

the classroom for alternative careers in West (Cunningham, 1982; Farber & Miller, 1981; Chan, 2003; Chan & 

Hui, 1995; Mo, 1991; Cited by Kumari, 2008).  

Teacher burnout is not a new phenomenon but it has increased to epidemic levels. Empirical studies of teacher 

burnout have also attempted to identify the teacher’s characteristics that are associated with higher burnout 

levels. Findings have indicated that age, sex and grade level of taught are significant predictors of scores on the 

Maslach Burnout Inventory (MBI: Anderson & Iwanicki, 1984; Beck & Gargiulo, 1983; Crane & Iwanicki, 

1983; Schwab & Iwanicki, 1982b; Schwab, Jackson & Schuler, 1984). Greater emotional exhaustion was 

reported by younger teachers (Maslach & Jackson, 1981; Lau, Yuen, & Chan, 2005; Luk, Chan, Cheong, & Ko, 

2010). More negative attitudes towards students (depersonalization) were reported by male and secondary 

teachers. Finally a greater sense of personal accomplishment was reported by elementary school teachers. 

Although these relationships were statistically significant, these teachers’ characteristics accounted for less than 

11% of the variance in burnout scores across these studies (Russell, Altemaier and Velzen, 1987; Luk et al., 

2010). 
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In the present study an attempt has been made to examine the impact of teacher’s characteristics like age, 

gender, educational qualification, marital status, grade level taught, number of years in service, school size and 

type of school on their burnout.  

 

II. METHOD 

Sample 

The present study was conducted on 200 equal number of male and female, public and government school 

teachers selected from both elementary as well as secondary schools of Shimla City.  

Research Tools: 

The following tools were used in the present study: 

(a) Demographic Profile. 

(b)  The Maslach Burnout Inventory: (MBI:Maslach  and Jackson, 1986)  

(a) Demographic Profile 

Demographic data were collected on eight characteristics age, educational qualification, marital status, number 

of years in service, size of school, gender, grade level taught and type of school, (Table: I). 

 

(b) Maslach Burnout Inventory : (MBI)  

The MBI consists of 22 items that are divided in to three subscales (Emotional exhaustion, Depersonalization, 

and Personal accomplishment). The three subscales of MBI provide a general index of frequency (that is how 

often one has these feelings) and intensity (that is how strong one has these feelings). The subjects are asked to 

describe experiencing these feelings in term “never” to “every day” on a seven point rating scale.   

 

III. RESULTS 

 In order to find out relation between teachers characteristics and job burnout, score were examined through the 

standard multiple regression analysis, by using three subscales of burnout as criterion/dependent variable and 

teacher characteristics as predictor/independent variable. 

The mean, standard deviation and Pearson’s correlation among the variables of the study were calculated and 

are presented in Table: II. The model was further tested through multiple regression analysis by using three 

subscale of burnout as criterion variable and teacher’s characteristics as predictor/independent variable, (Table: 

III).  

The results of multiple regression analysis revealed that scores on MBI were strongly related to teacher’s 

characteristics. Overall, the predictor variables explained from 4% to 10% of variance in burnout scores. As can 

be seen in Table: III, the results varied depending on the dimension of burnout. For emotional exhaustion, the 

statistically significant predictors were gender (P<.01) type of school (P<.05) and school size (P<.05). Greater 

emotional exhaustion was reported by female teachers, who taught in schools of larger size and by public school 

teachers. This relationship is clearly evident in the correlation matrix. In general, teachers characteristics 

combine to explain 9% of variance (R
2
=.09) in emotional exhaustion scores. 

While in the inter-correlation matrix, none of the teacher’s characteristics were significantly related to 

depersonalization. Multiple regression revealed that out of eight characteristics only grade level taught turned 
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out to be significant (P<.05) predictor of depersonalization, that is teachers who taught the secondary grades, 

reported higher level of depersonalization. In this teacher’s characteristics combine to account for only 4% 

variance (R
2
 =0.38). Hence non-significant  regression co-efficient for this dependent variable is not surprising.  

Further, gender, marital status and grade level taught turned to be significant (P<.01) predictors of scores on 

personal accomplishment. The female married teachers and who taught at the primary level reported greater 

feeling of personal accomplishment. The predictors combined to account for 10 percent variance (R
2
=.104) for 

personal accomplishment.    

 

IV. DISCUSSION 

Empirical studies of teacher’s burnout have attempted to identity the teacher’s characteristics that are associated 

with higher burnout level (DeNobile & McCormick, 2007). To date little has been known about such 

relationships, Schaufeli, (1995) found no evidence for relationship between biographical characteristics and 

burnout among civil servants, except for a small but a significant positive relationship between working 

experience and cynicism. However, studies with human services have produced some note worthy findings. Of 

all the biographic characteristics age has been found to be most consistently related to burnout. (Mor & 

Laliberte, 1984; Birch, Merchant & Smith, 1986; Poulin & Walter, 1993; Vredenburgh, Carlozzi, & Stein, 

1999). Luk et al., (2010) also found age as a strongest predictor of burnout especially emotional exhaustion and 

depersonalization (Lau et al., 2005).   

Age has been reported as a significant predictor of burnout among teachers (Anderson & Iwanicki, 1984; Beck 

& Gargiulo, 1983; Crane & Iwanicki, 1983; Schwab & Iwanicki, 1982b; Schwab, Jackson, & Schuler, 1984; 

Russell, Altmeir & Venelzen, 1987). 

However in the present study age has not turned out to be a significant predictor of burnout.  

In the present study gender, school size and school type have turned out to be significant predictor of emotional 

exhaustion.  

The relationship of burnout with gender has not found to be clear cut in earlier studies. Although there are some 

studies showing that burnout occurs more often among females than among males (e.g., Maslach and Jackson 

1981; Poulin and Walter, 1993; Byrne, 1991, 1999), the opposite is found as well (e.g., Prince and Spence, 

1994; Burk, Greenglass and Schwarzer, 1996; Van Horn, Schaufeli, Greenglass and Burk, (1997). Supportive of 

present finding, it has been observed that generally females score higher on emotional exhaustion, (e.g., 

Vredenburgh, Carlozzi, and Stein, (1999); Schaufeli and Enzmann, 1998; Lau et al., 2005). Ghorpade, Lackritz, 

and Singh (2007) also found that females were more likely to be emotionally exhausted than males (Kokkinos, 

2006).  

In the present study females also reported greater feeling of personal accomplishment. To be able to compete 

successfully with their male counterparts obviously generates the feeling of personal accomplishment in 

females. However, since studies supporting this relationship are not available, this finding stand on its own 

merit.  

Further, in the present study it was also observed that teachers who taught in schools of larger size and in public 

schools also experience greater emotional exhaustion. More specifically in India public school teachers have to 

put greater hard work to be able to sustain their job. Where as government school teachers can get away with 
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even lesser hard work as the job in these schools is permanent in India. However, since no research is available 

to support this relationships, this finding also stands its own merit, and much future research is recommended.  

The grade level taught has turned out to be significant predictor of depersonalization as well as personal 

accomplishment. The teachers who taught the secondary grades reported higher level of depersonalization and 

teaches who taught at the primary level reported greater feeling of personal accomplishment. These findings are 

supported by earlier studies, where more negative attitudes toward students (depersonalization) was reported by 

secondary school teachers and a greater sense of personal accomplishment was reported by elementary school 

teachers (Anderson & Iwanicki, 1984; Beck & Garguilo, 1983; Crane & Iwanicki, 1983; Schwab & Iwanicki, 

1982b; Schwab, Jackson & Schuler, 1984; Russell et al. 1987). Kokkinos (2006) also found that higher 

depersonalization was reported by secondary school teachers.  

In the present study marital status has also turned out to be the significant predictor of personal accomplishment. 

With married teachers reporting greater personal accomplishment than unmarried teachers. When considering 

marital status, single person was found to be more emotionally exhausted and depersonalized than married 

persons (DeHeus & Diekstra, 1999; Li, Young, & Shen, 2007; Luk et al., 2010).  The conceptual literature 

suggests that working women are prone to the same stressor as experiences by working men, yet women are also 

confronted with discrimination, stereotype, social isolation and home work conflict (Bonita, 2002; Repetti, 

Mathews & Waldron, 1982). The married female employees experience strong compulsion to continue with her 

job along with the responsibilities at home (Jamwal, 2003).     

Since females have to put additional responsibilities at home (Merillie & Paoli, 2001) and have to make greater 

effort to prove themselves (Schaufeli & Enzmann, 1998), obviously being able to carry out their responsibility 

successfully will lead to greater sense of personal accomplishment. There are studies which have reported 

married females more specifically in India have to really put lot of effort to maintain the balance between the 

home and job (Hall, 1972 & Jamwal, 2003; Tischler, 2007). 

Thus, these findings indicate the types of teachers and teaching situations in which burnout is most likely to 

occur. Not only these findings confirm to the need for identifying these characteristics in research. One possible 

application of such findings lies in targeting intervention programs to those most at risk for burnout.  

Table – I 

Demographic Characteristics of Sample In Terms of N & Percentage 

  N % 

Age Below = 38 years 

Above = 38 years 

112 

88 

56 

44 

Education Qualification Below = B.A. 

Above = B.A. 

28 

172 

14 

86 

Marital Status Married 

Unmarried 

146 

54 

73 

27 

Teaching Experience Below = 20 years 

Above = 20 years 

148 

52 

74 

26 

School Size Below = 1565 104 52 
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Above = 1565 96 48 

Gender Male 

Female 

100 

100 

50 

50 

Grade level of Taught Elementary 

Secondary 

100 

100 

50 

50 

Type of School Public 

Government  

100 

100 

50 

50 

 
 

TABLE-II 

DESCRIPTIVE STATISTICS (MEAN,STANDARD DEVIATION ) AND CORRELATION 

AMONG TEACHER BURNOUT AND TEACHERS CHARACTERISTICS (N=200) 

 

*Correlation is significant at the 0.01 level (2-tailed)  

*Correlation is significant at the 0.05 level (2-tailed). 
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TABLE-III 

MULTIPLE REGRESSION ANALYSIS PREDICTING TEACHERS BURNOUT  FROM 

TEACHER CHARACTERISTICS 

 

 

Note:  P<.05*,    P<.01** 
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