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ABSTRACT 

Today’s students are digital natives and have been found to view more content, academic or not, on the Web 

than on any other medium (Duvenger & Steffes, 2012). As a generation of hyper-connected learners, they 

consider Web-based technologies integral to the information gathering process (Buzzetto-More, 2013a) with a 

particular preference for user generated content (Jones & Shao, 2011). Current mediated realities and the 

proliferation of user generated online content have introduced a multiplicity of measures for publishing and 

accessing instructional resources. Educators are encouraged to harness these contemporary modalities in order 

to engage today’s digital learners. In particular, the research suggests that targeted YouTube videos enhance 

the engagement, depth of understanding, and the overall satisfaction of students. Information technology has 

permeated nearly every aspect of people’s lives.  
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I. INTRODUCTION 

Technology is changing the way people, firms, and institutions present, disseminate, and communicate their 

messages, creating a ubiquitous learning environment and an accelerating information society. In an information 

society, achieving a high level of acquisition and management of knowledge will be one of the key competitive 
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advantages. Higher education institutions increasingly adopt e-learning both as an alternative channel to 

traditional classroom learning for existing students and as a way to expand their reach to new students.  

Consequently, developers and deliverers of e-learning need more understanding of how students perceive and 

react to elements of e-learning along with how to most effectively apply an e-learning approach to enhance 

learning (Koohang & Durante, 2003). In addition, knowing students’ intentions and understanding the factors 

that influence students’ beliefs about e-learning can help academic administrators and managers to create 

mechanisms for attracting more students to adopt this learning environment (Grandon, Alshare, & Kwan, 2005). 

Therefore, it is necessary to conduct research that deals more intensively with learners’ perception of, attitude 

towards, and intention to use elearning. However, little research has been done in Punjab to empirically 

determine the relationship of university students’ e-learning use with personal factors such as perceived 

usefulness, easiness, attitude, intention to use, and self-efficacy, with social factors such as subjective norm and 

organizational factors such as system accessibility 

 

II. REVIEW OF LITERATURE 

Consequently, developers and deliverers of e-learning need more understanding of how students perceive and 

react to elements of e-learning along with how to most effectively apply an e-learning approach to enhance 

learning (Koohang & Durante, 2003). In addition, knowing students’ intentions and understanding the factors 

that influence students’ beliefs about e-learning can help academic administrators and managers to create 

mechanisms for attracting more students to adopt this learning environment (Grandon, Alshare, & Kwan, 2005). 

Therefore, it is necessary to conduct research that deals more intensively with learners’ perception of, attitude 

towards, and intention to use elearning. However, little research has been done in Korea to empirically 

determine the relationship of university students’ e-learning use with personal factors such as perceived 

usefulness, easiness, attitude, intention to use, and self-efficacy, with social factors such as subjective norm and 

organizational factors such as system accessibility. 

 

III. METHODOLOGY 

The study used both qualitative and quantitative research methods to explore the issues related to the college 

going student’s perceptions towards the use of YouTube videos in class. The method used is questionnaires with 

open-ended questions. The survey was distributed to 500 potential participants and completed by 385 

respondents, representing a response rate greater than 60%. During the data analysis process the raw data was 

exported from the Email Survey and imported into SPSS where descriptive statistics such as mean, skewness, 

standard deviation, and confidence level were examined and frequency distribution in the form of counts and 

percentages considered. 

 

 

 

 



 

120 | P a g e  

 

IV. HYPOTHESIS 

Two hypotheses were developed and explored as part of this study. These hypotheses focused on the impact of 

YouTube on course instruction and student engagement as well as differences in perception based on gender and 

course delivery format and were as follows: 

Hypothesis 1 examines students overall perception as to whether YouTube enhances course instruction. This is 

purposefully a broad hypothesis and is supported by three research questions presented as Likert scaled 

agreement statements: 

a. The Use of YouTube can enhance the learning process 

b. The videos enhanced my learning/understanding of course content 

Hypothesis 2 specifically focuses on engagement, whereas a perceived improvement in instruction (as 

considered in Hypothesis 1) is not mutually inclusive so as to encompass engagement. It is addressed by two 

Likert scaled agreement questions: 

a. YouTube can make classes more interesting 

b. The use of YouTube as a learning tool engages students 

 

V. FINDINGS 

In order to test Hypothesis 1 (H1): “Incorporation of YouTube enhances course instruction” respondents were 

asked to respond to three Likert-scaled agreement questions where 1 equaled strongly disagree, 2 equaled 

disagree, 3 equaled neutral or undecided, 4 equaled agree, and 5 equaled strongly agree.  

 

Perception as to whether YouTube enhances course instruction 

 The Use of YouTube can enhance 

the learning process 

 

The videos enhanced my 

learning/understanding of course 

content 

 

Mean 5.54 5.76 

Standard Deviation 0.56 0.63 

C.I. 95% 0.143 0.0945 

Table: 1 

Hypothesis 2 (H2): Use of YouTube increases student engagement. Student engagement was examined with two 

question sets. The first question set utilized a five point Likert-scaled agreement type questions. 
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Focuses on engagement 

 YouTube can make classes more 

interesting 

 

The use of YouTube as a learning 

tool engages students 

 

Mean 5.66 5.98 

Standard Deviation 0.73 0.46 

C.I. 95% 0.272 0.823 

Table: 2 

 

VI. CONCLUSION 

Innovative educators seek new mechanisms for creating engaging and immersive learning experiences that 

harness the power of flexible technologies. YouTube has tremendous potential to augment a wide range of 

aspects of instruction, many of which have yet to be fully explored. The study presented in the current paper 

examined student perceptions with respect to the value and usefulness of YouTube as a pedagogical tool finding 

that students perceive that the incorporation of YouTube enhances instruction and increases interest, 

engagement, and discourse.  
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